
WHAT IS IT? 
 
SOLO: 

Structure of the  

Observed 

Learning 

Outcome 

The Solo Taxonomy describes the level of complexity in a student’s understanding of a  
subject in five key stages. 

It provides a  means of classifying learning outcomes in terms of their complexity, enabling 
us to assess students’ work in terms of its quality - not of how many bits of this and of that 
they got right  (Biggs, 2011). 

SOLO is applicable to any subject area, and links well to Bloom’s Taxonomy. It provides a 
common language for learning that can be used by both teachers and students. It helps 
make learning outcomes visible, helps students to search for the next step in their learn-
ing, and is really useful as a structure for feedback. 

Lessons are judged to be successful when students are able to demonstrate progression. 
SOLO helps guide students through different stages of learning, and towards ‘deep     learn-
ing’ in the final stage. However, it must be remembered that not all students will   progress 
through all five stages—indeed, not all teaching is designed to take them there. Most les-
sons should be capable of offering opportuni es to demonstrate mul -structural learn-
ing—but this is only ‘surface learning’. When connec ons are explored, learning     moves 
from the area of working memory into long term memory, and the  learning         becomes 
‘deeper’. 

Students can draw on a range of connec ves to ar culate their understanding of links and 
connec ions, eg ‘due to the fact that … ‘, ‘despite this … ‘, ‘and ‘this means that … ‘.  Along 
with the use of key vocabulary like ‘hypothesise’, ‘theorise’, ‘create’, ‘predict’ etc students 
will have the opportunity to show their learning at the extended abstract stage. These 
words should be displayed in the classroom for reference. 

SOLO is par cularly useful to: introduce a new topic, recap a topic, structure exam revision, 
analyse text. 







SOLO TAXONOMY  
 
PRE-STRUCTURAL STAGE  
 
Students respond with unconnected informa on with no organisa on. They may have 
‘missed the point’, or need support to make a start. This is the “I have no idea” stage! This 
pre-learning stage is o en overlooked, and it is essen al that students feel comfortable in 
placing themselves here. This stage could mark the start of a new topic. 
 
UNI-STRUCTURAL STAGE 
 
Students understand a single fact or single piece of informa on. Learning is o en              
disconnected and limited. This stage represents ‘shallow learning’ - “I know one thing 
about what we are learning”. 
 
MULTI-STRUCTURAL STAGE 
 
Students can recall a series of separate pieces informa on and facts. This differs from the 
uni-structural stage simply by the number of facts. Here, students fail to recognise the     
rela onship between facts. This is the “I know lots of things about what we are learning” 
stage. 
 
RELATIONAL STAGE 
 
This stage begins to exemplify ‘deep learning’. Learning now becomes qualita ve, not just 
quan ta ve. Students see significance of the parts in rela on to the whole. They can link 
ideas, allowing them to have a deeper understanding of the task or a subject. This is the 
“All the things I know, I can link together and connect my learning” phase. 
 
EXTENDED ABSTRACT STAGE 
 
Students make connec ons that are not only within the given subject area but also beyond 
it.They are able to transfer principles and ideas. This stage is the epitome of deep and    
profound thinking. Students will be able to use their learning as a basis for predic on,   
generalisa on, summary, reflec on or crea on of new understanding or learning. 



VERB BOX 

STAGE VERBS 

PRE-STRUCTURAL  
 
 

UNI-STRUCTURAL DEFINE  IDENTIFY  NAME  FIND  LABEL  MATCH   
FOLLOW A SIMPLE PROCEDURE 
 

MULTI-STRUCTURAL DESCRIBE  LIST  OUTLINE  COMBINE 
 
 

RELATIONAL SEQUENCE  CLASSIFY  COMPARE  CONTRAST  EXPLAIN CAUSES    
EXPLAIN EFFECTS  ANALYSE  ORGANISE  DISTINGUISH  INTERVIEW  
QUESTION  RELATE  APPLY 

EXTENDED ABSTRACT GENERALISE  PREDICT  EVALUATE  REFLECT  HYPOTHESISE          
THEORISE  CREATE  PROVE  PLAN  JUSTIFY  ARGUE  COMPOSE     
PRIORITISE  DESIGN  CONSTRUCT  PERFORM 


